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ABSTRACT 

This study aims to explore the perceptions of primary school students regarding remote 

learning during the COVID-19 pandemic through the lens of 5th grade students and 

educators in Cambodia, using a qualitative case study approach. There were three research 

objectives: (1) Explore primary school students’ perceptions of remote learning during the 

COVID-19 pandemic, (2) Explore how educators and students feel about students’ ability 

to access remote learning and their thoughts about the kinds of learning opportunities 

provided, and (3) Determine what motivates and demotivates students in remote learning. 

To answer the research questions, the researcher used semi-structured interviews. There 

were eight participants, a school principal, two 5th grade teachers, and five 5th grade 

students (3 girls and 2 boys). The data collection procedure was started from 30th July to 

7th August, 2021. Consent forms were sent to all participants before the data collection 

began, and it was a choice for those who were not comfortable to decline to participate in 

this study. Originally, the data collection was to be conducted face to face; however, 

because Siem Reap was in the Red Zone and in lockdown, the interviews moved to an 

online setting via Zoom for the school principal and teachers, and via Facebook Create 

Room and Messenger Video Call for students. The semi-structured interviews were 

conducted with 7 main questions for the school principal, 10 main questions for the 

teachers, and 8 main questions for the students. The researcher used fieldnotes to record 

observations of the two 5th grade classes. After collecting data, the data was transcribed in 

Khmer, translated into English, coded into keywords, and then organized by themes. The 

findings emerged into five themes: theme 1: Student and educator preference for face-to-

face learning, theme 2: Delivery platform used dependent on student and educator level, 

theme 3: Challenges due to the lack of access to internet and electronic devices, theme 4: 

Challenges of communication and student management, and theme 5: parents’ influence on 
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motivation and attendance. The findings indicate that all participants preferred to learn 

face-to-face; however, they understand the need for distance learning during the pandemic. 

Teachers used both synchronous and asynchronous platforms for their remote teaching. 

Students faced difficulties accessing their remote class due to instability of their Internet, 

the use of a shared phone, and the cost of internet data.  There were also communication 

and student management issues that impacted their learning experiences. It was also found 

that students received motivation from their parents and teachers.  

Keywords: Remote Learning, COVID-19, Primary Students’ Perceptions 
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CHAPTER 1: INTRODUCTION 
 

1.1 Background of the Study 
 

The coronavirus disease 2019 (COVID-19) was declared a pandemic by the 

World Health Organization on 11 March 2020. The COVID-19 pandemic has had a 

profound impact on multiple dimensions of human life (Worldometers, 2020). It has 

affected human life on a global scale, including, economically, the tourism sector, and 

education in every country.  This negative impact resulted in almost every country in the 

world making the decision to close schools in order to prevent the spread of the disease in 

school. In Cambodia, on 16 March 2020, the Royal Government of Cambodia (RGC) 

made the decision to close all education institutions, including public and private schools, 

in order to prevent the spread of COVID-19. To pursue education, educators used remote 

learning to continue to provide instruction to students. Schools in Cambodia were issued a 

guidance document by the Ministry of Education, Youth and Sports (MoEYS) to open 

again on 7 September, 2020 for in-person instruction, and the school year finished in 

November (2020).  The new school year began 11 January, 2021, but due to a community 

outbreak of COVID-19, school buildings were again closed on 20 March, 2021.  Wat 

Chork Primary School in Siem Riep, Cambodia, like other public schools in Cambodia, 

moved to remote learning once again in March, 2021 (MoEYS, 2021).   

Wat Chork Primary School is situated in northwestern Cambodia.  There are 26 classes, 

36 teachers, and 1275 students.  Wat Chork Primary School teachers use a variety of 

strategies and platforms for remote learning, including digital platforms such as 

Facebook, Messenger, and Telegram. According to the school director, teachers created a 

Facebook room and used Facebook Messenger for synchronous learning. Messenger 

allows for video calling on Facebook social media. Telegram is a text messaging service. 



2 
 

This decision was made because it was easy for families to access Facebook and 

Telegram. The school also provided paper and pencil activities and used nationally 

televised lessons from MoEYS (S. Heng, personal communication, April 7, 2021). 

This study aims to explore students’ perceptions of remote learning during that 

period of school closure as a result of the COVID-19 pandemic.  Although there have 

been a few studies conducted in the last year on remote teaching, few studies in 

Cambodia have focused on primary students’ perceptions. 

1.2 Statement of the Problem 
 

With the continuing COVID-19 pandemic, schools were once again required to 

teach students remotely from March 20, 2021 (MoEYS, 2021).  While some data were 

collected over the past year, especially from surveys regarding access to digital platforms, 

there is a dearth of research that focuses on how students feel about learning from home 

in Cambodia.  Most global studies of this nature focused on university students (Abbasi et 

al., 2020; Faridah et al., 2020) so there is a lack of understanding in the field about the 

primary student experience.  Understanding how primary students perceive this 

experience and having the opportunity to explore their thoughts and feelings regarding 

this experience, including what motivates and demotivates them, may help inform future 

teaching approaches. A case study at Wat Chork Primary School will provide some 

insights about how these students are feeling about their remote learning 

experience.  While not fully generalizable beyond this case, the themes that emerge from 

this study may provide a foundation for future research. 

 

 

1.3 Research Purposes 
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The purpose of this case study is to explore the perceptions of primary school students 

regarding remote learning during the COVID-19 pandemic from the perspective of 5th 

grade students and educators at Wat Chork Primary School.  

1.4 Research Objectives 
 
The purpose of this research is to explore students’ perceptions regarding remote learning 

during the COVID-19 pandemic. Specifically, the objectives are to: 

1. Explore primary school students’ perceptions of remote learning during the 

COVID-19 pandemic. 

2. Explore how educators and students feel about students’ ability to access remote 

learning and their thoughts about the kinds of learning opportunities provided. 

3. Determine what motivates students in remote learning. 

1.5 Research Questions 
 

1. How do primary school students perceive remote learning during the COVID-19 

pandemic? 

2. How do educators and students feel about the students’ ability to access remote 

learning and about the kinds of learning opportunities provided? 

3. What motivates and demotivates students in remote learning? 

1.6 Significance of the Study 
 

This study has significance for educators and students at Wat Chork Primary 

School, but also for teachers throughout Cambodia. Although it is a case study and not 

necessarily generalizable beyond this context, understanding how students respond to 

remote learning and their perceptions during the COVID-19 pandemic may provide future 

areas for study or help educators adjust their practice.  
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1.7 Operational Definition  

• Remote learning refers to the process of teaching and learning from a distance, 

usually when it is not possible to meet in a traditional classroom setting.  In 

Cambodia, MoEYS has suggested methods and resources for remote learning. 

These include: distance learning programs that can be accessed through Facebook, 

YouTube, television and radio. MoEYS also developed worksheets for students 

who are unable to access digital resources.   
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CHAPTER 2: LITERATURE REVIEW  

2.1 Remote learning 

Information Communication Technology (ICT) has been widely and increasingly 

adopted in schools in urban areas and in the capital Phnom Penh, but schools in rural and 

remote areas still lack technology infrastructure, access to the internet, and human resources 

(MoEYS, 2021). The Cambodian government put forth many efforts to integrate ICT as a 

teaching, learning, and knowledge sharing tool through the development of a new policy and 

strategy on ICT in Cambodia (MoEYS, 2018). Digital or ICT tools play a very important role 

in supporting the online learning process. Online learning is a form of distance education that 

involves using technology as the mediator of the learning process, and that teaching is 

entirely delivered through the internet (Siemens et al., 2015). In some educational 

institutions, students might have to attend regularly scheduled online presentations or 

discussions. Students usually access learning materials online, such as recorded lectures or 

presentations, reading lists, activities, assignments, and so on through the provided platform. 

With online learning, students submit their work and receive feedback online. Students can 

also connect and interact with their peers online, and sometimes they can be together in an 

online class with an instructor while working through their digital lessons, materials, or 

assessments (Stauffer, 2020). Remote learning or distance learning can be synchronous or 

asynchronous (Offir et al., 2008). Siemens et al. (2015, p. 99) define distance learning as 

“teaching and planned learning where the teaching occurs in a different place from learning, 

requiring communication through technologies and special institutional organization.” 

Universities across the country have made an effort to move classes online or at least, in the 
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case of MoEYS, to offer lessons on television and online through social media platforms 

(mainly Facebook), YouTube and websites (UNICEF Cambodia, 2020). 

2.2 Response to COVID-19 

The core strategic component of the MoEYS COVID-19 response was to develop 

distance learning services for children from primary to secondary education. In March 2020, 

MoEYS began to prepare online lessons for Grade 9 and 12 students, as students in these 

grades have annual national examinations. Noting the extended school closures and the 

importance of supporting learning for all children (not just Grades 9 and 12), MoEYS 

developed distance learning content to reach students from early childhood to Grade 12, 

including those from ethnic minority communities and children with hearing difficulties. 

These programs can be accessed through Facebook and YouTube, and MoEYS recently 

developed a U-Learning platform. With support from a variety of development partners, 

MoEYS is now broadcasting distance learning programs through a new dedicated education 

television channel access to learning for those who are geographically distant (Moore et al., 

2011). Blended learning (also known as hybrid learning) refers to the practices that combine 

(or blend) traditional face-to-face classroom instruction with online learning (Siemens et al., 

2015). Compared with other forms of online learning, blended learning provides students 

with more fruitful channels  to get connected with their peers and instructors (Park & Shea, 

2020). Academic research also suggests that blended learning gives students a better 

understanding of course content due to the support of social interactions (Garrison & 

Kanuka, 2004). 

2.3 Remote Learning Status in Cambodia 

Pre-COVID 19 
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Before the COVID-19 pandemic, the concept of remote learning was introduced at 

some Cambodian universities such as the Institute of Technology of Cambodia, but it was not 

really a common learning method. The COVID-19 pandemic required to find alternative 

ways to reach students. Two television channels broadcasted content relevant to preschoolers 

through upper secondary students, while radio programming focused on reaching parents and 

children in pre-school and grades 1 to 3. Efforts were made to integrate Cambodian Sign 

Language into primary and secondary online and television e-lesson to enhance inclusivity ( 

MoEYS 2020).   

As of 26 June 2020, a total of 1,618 resources from early childhood to Grade 12 had 

been produced, including: 1,303 e-learning videos, of which 219 were integrated with sign 

language and 30 were converted and printed in braille; and 270 MLE radio spots in three 

languages. Of the learning resources, 551 have been broadcasted across various social media 

platforms, radio or other mentioned channels (MoEYS, 2020). 

Despite the roll out of distance learning services, there are gaps in access, as many 

children from poor households and those living in remote locations are unable to either have 

regular internet access or do not have internet access at all. Some children and their families 

also face challenges accessing the education television channel and radio programs, as many 

poor households do not own a television or a radio, or do not have a satellite dish or cable 

which would allow them to view the TVK2 education channel. 

The latest figures, based on a large-scale nationwide survey, indicate that 48.4 percent 

of rural households in Cambodia own a television and 38.4 percent own a radio. A 2016 

survey (most recent large-scale figures available) shows that 48 percent of Cambodians 
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owned a smartphone (internet capability) and that in 2016 Internet/Facebook became the 

most important channel through which Cambodians accessed information (30 percent); this 

surpassed television (29 percent) and almost doubled radio (15 percent). The total views for 

all e-learning videos on Facebook and YouTube have reached 11.1 million, and it is 

estimated that on average 10,000 preschool students, 69,000 Grade 4–6 students, and 70,000 

secondary school students are reached with e-learning through these platforms (MoEYS, 

2020). 

On 19th May 2020, an assessment conducted by the MoEYS Primary Education 

Department (PED) on access to distance learning showed that 24 percent of the 513,303 

primary school students (Grades 1–6) in 2,858 primary schools have access to e-learning on 

television, and 22 percent have access via Facebook. Of these, only 17 percent viewed more 

than 50 percent of the length of every video. The assessment concluded that only 24 percent 

of teachers assigned homework for students, and only 7 percent of students were engaged 

with teachers on question-and-answer sessions (MoEYS, 2020). MoEYS has attempted to 

make its distance learning more accessible, with partnerships with the Cambodian DTV 

Network Limited (DTV Cambodia) for installing satellite dishes in hard-to-reach areas, and 

with Metfone for students and teachers to access free internet connectivity. According to the 

MoEYS Response Plan, evidence shows that “digital channels are not sufficient to reach all 

children in Cambodia” (MoEYS, 2020).  

            In a UNICEF-MoEYS survey conducted in 2020 and referenced in the MoEYS 

Response Plan, a number of challenges were identified.  In this survey, 575 respondents 

(students and caregivers) from 21 provinces in Cambodia participated in a survey to 

determine the challenges faced by children in accessing continuous or distance learning 



9 
 

services.  Most common challenges reported by families focused on accessing platforms and 

programs due to poor internet connectivity, the cost of accessing internet or using phone 

credits, the need for shared devices, and lack of television or radio coverage.   In a Save the 

Children survey, girls were identified as having more access to remote learning options (Save 

the Children Report, 2020). However, in a rapid gender analysis conducted by CARE 

International, girls may be expected to devote more time than boys to caring for younger 

siblings, household chores, and caring for older or sick relatives instead of focusing on their 

education.  This discrepancy in the data presents another interesting area to explore.  

 The UNICEF-MoEYS survey also found that even when students had access to 

remote learning, there was a lack of engagement and motivation (MoEYS Response Plan, 

2020).  When asked about learning outcomes, 62 percent reported feeling they were learning 

less that when schools were open, 3 percent stated they were not learning at all, 26 percent 

reported learning the same amount, and 9 percent stated they were learning more.  This 

survey also identified a request for more innovative remote learning methods in order to 

engage and motivate students, especially primary age children. There was also an identified 

need for better methods of monitoring the level of effort and learning among students 

(MoEYS Response Plan, 2020). 

2.4 Student Motivation  

Remote learning has become important in teaching and learning during the COVID-

19 pandemic, but one of the challenges beyond access to online learning is student 

motivation.  Academic motivation is related to students’ beliefs, goals, and values that 

determine which academic or school-related tasks they will pursue and persist in (Wentzel & 

Wigfield, 2009). There are a number of different theories regarding motivation and what 
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motivates students in the classroom.  In order to have a better understanding of what might 

motivate students during remote learning, a few of these overarching ideas are explored in 

this review.  In achievement settings some other important variables are skills, outcome 

expectations, and the perceived value of outcomes (Schunk, 1989) 

Students who believe that they are able and can do well are more likely to be 

motivated.  Students who lack this belief are less likely to do well.  This is known as 

“adaptive self-efficacy and competence beliefs'' (Pintrich, 2003).  Confident students are 

more likely to be cognitively engaged.  Of course, confidence is not enough to produce high 

achievement.  It is not enough to simply believe in one’s ability.  There should also be 

competence.  Therefore, skills are also important to consider (Schunk, 1989).  Another belief 

that is important according to student motivation theories is the amount of perceived control 

a student has over their learning context.  Students who believe they have more personal 

control over their own learning and behavior are more likely to do well and achieve at higher 

levels (Pintrich & Schunk, 2002).   

Goals are also identified as important to student motivation.  These include academic 

and social goals.  Goals are also related to student interests.  Interest in a subject or concept 

usually results in a higher level of motivation.  Higher levels of interest are associated with 

cognitive engagement, more learning, and higher achievement.  Students who set their own 

goals and self-regulate by monitoring their own cognition and behavior are more likely to do 

well (Pintrich, 2003).  Student motivation is also related to social goals.  Feeling connected 

and part of a community of learners can motivate students (Durlak et al. 2011).  When 

considering motivation in remote learning, the research shows that designing tasks that focus 

on providing student collaboration and connection can increase motivation and engagement 
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(Trespalacios, 2017).   The combination of autonomy, competence, and connection with 

others was found to greatly impact motivation, and without these three attributes present, it 

can result in maladjustment and a lack of motivation.  This is known as self-determination 

theory.  (Deci & Ryan, 1985; Ryan & Deci, 2000).  

Values are another area that is important to consider regarding motivation to learn. In 

expectancy-value theory, students are more likely to be motivated to learn if they see the 

value or benefit in their learning.  Value is further defined as including intrinsic value, utility 

value and cost.  Intrinsic value is the enjoyment gained from the task.  Utility value or 

usefulness refers to the way the task may relate to a students’ future plans.  Cost refers to 

what a student has to give up in order to do a task or the amount of effort they may have to 

put in to complete the task (Wigfield, 1994). 

Parents may also influence student academic motivation because they can influence 

students’ autonomy, competence, connections, beliefs, goals, and values.  These areas were 

also found to be dependent on the way parents organize the environment in terms of defining 

rules and expectations, the relationship and connection between parents and their children, 

and the level of respect parents showed for student autonomy (Grolnick et al., 2009).  

2.5 Remote Learning and Motivation  

Faridah et al. (2020) conducted a study in Indonesia on the effect of digital learning 

on students’ motivation (at the university level) during the COVID-19 period. There are two 

phases in the study. First, the questionnaire phase explored the perceptions of teachers and 

students about the use of online learning media amid the COVID-19 pandemic.  The second 

phase focused on testing the effectiveness of an online learning media reviewed from the 

aspect of student motivation. The population includes students from different departments 
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and levels of education in Indonesia who are still active in learning. A questionnaire via 

Google form was used in the data collection method, and was compiled in July 2020. There 

were 190 students involved in this study. The finding showed that digital learning has a 

significant effect on student motivation in the COVID-19 pandemic. Students tend to be 

more motivated in learning by using digital learning platforms. If students are motivated in 

learning, then they are more likely to be involved with digital learning, so they are more 

likely to achieve their learning goal. This study focused on students at university level only.   

In order to find literature that might more directly inform this study, a keyword search 

of Google Scholar was conducted. A keyword search of “remote learning and motivation and 

primary school” and “digital learning and motivation and primary school” returned a number 

of studies, but the majority of these were published before the current pandemic, so the 

context is quite different.  Studies before 2020 focusing on digital learning have more of an 

element of choice, so they are not as relevant to this study. 

2.6 Summary of Literature Review 
  

This literature review began with an examination of the research regarding remote 

learning in general, response to COVID-19, remote learning status in Cambodia, student 

motivation, and remote learning and student motivation. Remote learning can be 

synchronous and asynchronous; it provides opportunities for students to learn from a 

distance. Remote learning was introduced to Cambodia at the university level but it was not 

common. However, with the COVID-19 pandemic, remote learning was the only choice for 

teachers and students to carry on their teaching and learning.  Since remote learning is 

different from the regular classroom experience, it is important to investigate student 
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motivation during the COVID-19 pandemic. Student motivation involves belief, values, 

goals, competence, autonomy, and connection. These can be strongly influenced by parents. 

A comprehensive literature review process beginning with a keyword search of 

“remote learning and COVID-19 and motivation and primary school” and “digital learning 

and COVID-19 and motivation and primary school” returned only a few studies, and most of 

these considered parent or teacher perspectives on motivation during remote learning 

throughout the COVID-19 pandemic (Aliyah et al.,2020; Garbe et al.,2020).  Therefore, there 

is a gap in the current research and a need to consider Cambodian primary students’ 

perspectives during the COVID-19 pandemic. 

The COVID-19 pandemic is a unique learning situation because students in 

Cambodia are unable to attend school as usual.  While the MoEYS has provided some very 

clear guidance and in partnership with other organizations a number of surveys have been 

conducted, understanding students’ perceptions and feelings about learning during the 

COVID-19 pandemic through a qualitative case study may create an opportunity to inform 

teaching practices or future studies. 
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CHAPTER 3: RESEARCH METHODOLOGY 
  

3.1 Research Design 
 

The design of this study is an exploratory case study of student perceptions of remote 

learning during the COVID-19 pandemic. Case study research is a qualitative approach in 

which the investigator explores a bounded system (a case) or multiple bounded systems 

(cases) over time through detailed, in-depth data collection involving multiple sources of 

information (e.g., observations, interviews, audiovisual material, and documents and reports) 

and reports a case description and case-based themes (Cresswell, 2007).  Yin (2002) defines 

a case as “a contemporary phenomenon within its real-life context, especially when the 

boundaries between a phenomenon and context are not clear and the researcher has little 

control over the phenomenon and context” (p. 13). His definition of case reflects his 

advocacy for the case study as a legitimate method of research, too. The assumption 

underlying the definition is that other research strategies such as history, experiment and 

surveys are not capable of inquiring into the case that interests researchers. Therefore, they 

need an utterly novel “comprehensive research strategy” named case study (Yin, 2002, p. 

14). Exploring student perceptions during the COVID-19 pandemic provides a specific case 

as described by Yin because this is a phenomenon within the real-life context of continuing 

to educate students at Wat Chork Primary School during school building closures. This study 

explored the perceptions regarding remote learning of five Grade 5 students from two 

different classes at Wat Chork Primary School.  The researcher conducted semi-structured 

interviews with these students mid-way through their remote learning experience.  Interviews 

are a qualitative research technique that is frequently used in many different kinds of 
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qualitative research. Cresswell (2013) describes interviewing as a series of steps in a 

procedure. The interviews were conducted one-on-one by video or in-person with social 

distancing in order to adhere to health guidelines during the COVID-19 pandemic (Ministry 

of Health, 2021).  Participants were given the choice between the two options in order to 

ensure participants who may not be as comfortable with an online interview had an 

alternative. Interviewing two 5th grade teachers gave the researcher more data or information 

that could be used to compare to students’ answers. The school principal also provided 

additional information on the students’ perception during remote learning instruction. The 

researcher also collected remote learning attendance data and documents from the school 

director regarding student access to technology.  The researcher also observed two different 

remote learning experiences and took field notes during these observations.  

3.2 Sample Size and Sampling Technique 
 

There are 188 grade 5 students in the primary school in 4 classrooms. There are 96 

girls and 92 boys. Among these students, five were recruited for the study.  Interviewing five 

students of mixed genders and levels of access to technology provided a wide range of 

perspectives for the case study.  Although qualitative research does not require a prescribed 

number of interview subjects, Romney, Weller, and Batchelder suggest 4-5 as a reasonable 

number when the participants have a high level of knowledge about the subject (1986).  This 

is further supported by Brannen (2012) who recommends 1-260 as a target number 

depending on the level of expertise of the participants and the research scope. A case study, 

according to Brannen, does not require as many participants as a complex longitudinal study 

(2012).   Students reporting their own perceptions would have a high level of expertise 

regarding their own thoughts and feelings.  Grade 5 students were identified for this case 
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study because students of this age are more able to articulate their thoughts and feelings than 

younger students.  They are also likely to have stronger technology skills. 

 In order to recruit students, classroom teachers shared the information letter and 

invitation to participate from the researcher through the established Facebook room used by 

the Wat Chork Primary School teachers to connect with students and families.  Any students 

who were not able to access the digital platform received a paper copy of the information 

letter and invitation.  This ensured that the sample included students who may be 

experiencing remote learning without access to technology.  As positive responses were 

returned, the researcher provided a consent form for families to sign.  Classroom teachers and 

the director were recruited for the interview directly and provided with an information letter 

and consent form.   

3.3 Research Instruments 
 

In order to guide the semi-structured interviews, the researcher used an interview 

protocol that reflects the goals of the research questions.  The interview protocols were in 

Khmer. For the student interview, the questions used simplified language that is easy for 

students to understand. For the adult interviews (teachers and school director) the interview 

protocol was still straightforward, but written for an adult audience.  Questions for the 

interview were open-ended and allowed for follow-up questions.  Open-ended questions 

allow researchers to build upon and explore participants' responses to these questions.  The 

goal is to have the participant “reconstruct his or her experience within the topic under study” 

(Seidman, 2013, p. 73).  

Observational field notes are a qualitative research technique commonly used in 

qualitative research.  According to Creswell (2013), observational field notes can be divided 
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into descriptive and reflexive columns.  This allows the researcher to record what is 

observed, but also impressions and thoughts about the experience. While the researcher did 

not have a prescribed checklist or observation protocol, observations included student 

behavior, teacher responses to student questions, student participation, and noting any 

connectivity issues. These notes were then coded for key words and themes.    

3.4 Data Collection Procedure 
 

To collect data for this study, the researcher began by contacting the director of Wat 

Chork Primary School to receive permission to conduct the study.  Wat Chork Primary 

School is an ideal school for this study because the teachers have prior experience with 

remote learning and students come from a wide range of socio-economic backgrounds. The 

researcher had access to this site because of former employment at this location.  The 

researcher provided the director with a detailed explanation of the study and requested formal 

consent.  The researcher also asked the director to provide data regarding student access to 

technology and attendance data.  Next, the researcher contacted grade 5 teachers and 

explained the study.  The researcher also asked for their consent for the study and for their 

participation in interviews and permission to observe remote teaching.  Two grade 5 teachers 

were interviewed and observed during this study.  Then, the researcher asked teachers to 

contact families of students by Facebook (a common form of communication in this school) 

or by telephone or home visits for any families without access to Facebook.  The teacher 

asked for their interest in participating in the study. A detailed explanation of the study was 

provided to any interested family.  If families of students were interested, then the researcher 

also asked for formal consent to interview students. 
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Once participants were identified, the researcher arranged to interview five students 

from two different Grade 5 classes using a semi-structured interview.  The interviews were 

conducted in Khmer.  The interviews were recorded and then transcribed.  The interviews 

were coded by keywords, and then themes from the interviews were explored in the 

discussion.  The transcriptions were translated into English after data analysis was 

complete.  The researcher also observed two Grade 5 classes and took observational field 

notes.  These notes were coded by keywords and themes.  Then, the researcher interviewed 

the two Grade 5 teachers.  An interview protocol was used for these semi-structured 

interviews.  These interviews were recorded and transcribed.  These interviews were also 

coded by keywords and then themes.  The researcher then interviewed the director of Wat 

Chork Primary School.  This interview was recorded and transcribed.  This interview was 

coded by keywords and themes.  The researcher gathered attendance data and technology 

access data from the Director. 

After analyzing all of the data, the case study concluded with a broad interpretation of 

what was learned from the case.  In this final interpretive phase, the researcher reported, as 

Lincoln and Guba (1985) suggested, the lessons learned from the case.  

  
3.5 Data Analysis 

 

Coding data both during and after data collection is a common practice within 

qualitative research (Miles & Huberman, 1994, p.56).  Although coding and analysis are not 

exactly the same thing, coding is considered a “crucial aspect of analysis” (Basit, 2003, p. 

145).  Coding is a cyclical process that requires coding and re-coding as categories, themes, 

and concepts are identified (Saldana, 2013).  The interviews and field notes from this case 
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study were coded for key words and themes using several cycles of the coding process. 

According to Braun and Clarke (2006) a theme captures important information about the data 

with regard to the specific research questions and represents patterned and meaningful 

responses within the data.  The data analysis process for this case study followed the six steps 

recommended by Braun and Clarke.  This includes becoming familiar with the data, 

generating initial codes in order to organize the data, searching for themes and then 

reorganizing the data in relation to the themes, reviewing the themes, defining and naming 

the themes, and then producing the report (2006).  In addition, in order to ensure the codes 

and themes were relevant and made sense, the researcher asked a colleague to review the 

codes and themes as part of the research process. Cresswell (2013) recommends peer 

debriefing as a way to ensure more trustworthiness in the data analysis. 

3.6 Ethical Considerations 
 

There are many ethical factors that should be considered when conducting research, 

particularly when working with children.  Hatch (2002) explains that researchers need to be 

sensitive to vulnerable populations, imbalanced power relations, and placing participants at 

risk.  In this study, participants were asked to self-report about their perceptions related to 

remote learning, discuss what motivates and demotivates them, and consider challenges and 

positive aspects of remote learning.  It was important to ensure students felt comfortable and 

free to share their feelings. In order to ensure students felt comfortable, the researcher asked 

students and their families if they preferred an in-person (socially distanced interview) or an 

online format for the interview. Choice of location was also offered to families. These 

accommodations helped students feel more at ease. The purpose of the study was explained 

to students, teachers, and parents.  Although students must participate in remote learning, 
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they were not required to participate in the study if they were uncomfortable.  Consent forms 

were sent home to parents and it was clarified that participation in the study was optional and 

their anonymity was preserved.  All data were secured and individual responses were kept 

confidential and anonymized.   
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CHAPTER 4: RESULTS/FINDINGS 

This chapter focuses on reporting the results of the study related to the research questions. 
 

1. How do primary school students perceive remote learning during the COVID-19 

pandemic? 

2. How do educators and students feel about students’ ability to access remote learning 

and about the kinds of learning opportunities provided? 

3. What motivates and demotivates students in remote learning? 

 
4.1 Background Information of the Participants  

 The present study included seven participants: the school principal, two 5th grade 

teachers, and five elementary students (three 5th grade girls and two 5th grade boys). The 

school principal was a 39-year-old male at Wat Chork Primary school and had almost two 

years’ experience managing teaching and learning during the pandemic. He was also the one 

in charge of introducing the school guidelines for teachers and students to follow during the 

COVID-19 pandemic.  Teacher 1, a male teacher, had 5 years of experience in teaching. 

Once the school turned to teaching remotely, he used both synchronous and asynchronous 

teaching platforms. For synchronous instruction, first he used Zoom to give instruction, then 

due to the difficulty of using Zoom with kids, he turned to Facebook Create Room; it was 

more convenient for his students. For asynchronous instruction, he used his YouTube 

Channel for his students to watch the explanatory videos that he created for his students, and 

he used Messenger and Telegram for communication and sending files.  Teacher 2, a 49-year-

old male, taught his students using an asynchronous platform only, Messenger Chat. He 

taught every day from Monday to Saturday from 1:00 to 3:00pm. Students in his class 

answered his questions using both verbal and written answers through Messenger Chat. 
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During his teaching, he also used video to explain concepts to his students. Student 1, a 10-

year-old 5th grade girl, accessed remote learning through her phone. She had significant 

parent support in her home and they were very involved with her studies. Student 2, a 12-

year-old 5th grade girl, didn't have access to remote learning. She had no smartphone or 

computer, and she was interviewed through Messenger Video Call using her friend’s phone. 

Student 3, an 11-year-old 5th grade boy, used Facebook Created Room for his class. He was 

encouraged to learn by his family members. Student 4 was an 11-year-old 5th grade girl. She 

always accessed her online class through Messenger Chat. She responded to her teacher’s 

questions using both voice chat and written chat. Student 5, a 13-year-old 5th grade boy, was 

supported by his parents and grandma for learning. He used a smartphone for his remote 

learning.  

The data collection started from the 30th of July and finished on the 7th of August, 

2021 at Wat Chork Primary school. The original plan for data collection was to conduct face-

to-face interviews using the semi-structured interview, because Siem Reap was in the Red-

Zone and in lockdown because of COVID-19 community spread, the interviews were 

conducted online.  They were conducted via Zoom for the school principal and teachers, and 

Facebook Create Room and Messenger Video Call for students.   

4.2 Themes  

Five distinct themes emerged from the research data. The major themes identified from 

the results of this study included: 

1. Student and educator preference for face-to-face learning 

2. Delivery platform used dependent on student and educator comfort level 
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3. Challenges due to the lack of access to internet and electronic devices 

4. Challenges of communication and student management  

5. Parent and family influence on motivation and attendance  

Themes 1, 2, and 4 answered the first research question; How do primary school 

students perceive remote learning during the Covid-19 pandemic? Theme 3 addressed the 

second research question; How do educators and students feel about students’ ability to 

access remote learning and about the kinds of learning opportunities provided? Theme 5 

addressed the third research question; What motivates and demotivates students in remote 

learning?  Each theme is discussed in further detail below. 

4.2.1  Student and Educator Preference for Face-to-Face Learning 
 
 All students interviewed showed a preference for face-to-face learning, however, they 

also expressed their understanding of the need for remote learning due to the COVID-19 

pandemic.  Student 1, a 5th grade girl who accesses class through her phone, stated, “In the 

typical classroom, the teacher is better at explaining. In online class, sometimes the internet 

is unstable; I could not hear what the teacher was saying. Sometimes, I could listen.”   

During the interview, teachers and students who participated in this study also 

reported the similarities and differences of remote learning and regular classroom instruction. 

There are some differences between attending remote class and regular class. In regular class, 

students were able to practice with teachers and they were more likely to understand more. 

Teachers found it easier to teach, explain, assign students to work and practice, and to help 

and support those students who needed help and support on time. Teachers were also able to 

monitor and manage students. In addition, teachers could also evaluate their students’ ability 

during their learning. In remote class, students could not practice with teachers like face-to-
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face class. The attendance of students who went to online classes decreased compared to the 

regular classroom (Monthly Distance Learning Reports). When the teacher wanted to assign 

students to work together, they did not participate as requested. Teachers could not monitor 

students' behaviors like face-to-face class and this resulted in online students doing whatever 

they wanted while they were in their remote class. 

Teacher 1, a 5th grade teacher who reported about his experience of teaching remote 

class and regular class, stated, “Comparing online learning to the regular classroom 

experience, they are fifty-fifty. In the regular class, students are able to practice with us 

because what we want to show them, they understand. We could say that it is very 

comfortable, easy to help and support students, easy to explain, easy to teach, and it’s easy to 

assign students to practice because practicing in the classroom, we are able to monitor them 

face-to-face, manage them face-to-face. It is not like an online class. The online class is from 

a distance, but for the regular class we do it directly; we know which students are having 

troubles, which students don’t understand the provided contents, and which students are not 

participating. We know that, and we could manage them on time. The best thing in regular 

class is, we could evaluate student ability on time.” 

Teacher 1 contrasted face-to-face learning with the difficulties of online class. He 

explained, “...it is more difficult than the regular classroom; when students do not participate, 

we can only call their names, but we cannot assign them to do other work because we are 

giving instruction. We could not assign them to do work because it is difficult to divide the 

time when they are having troubles. So, it means that we have to focus on our teaching first, 

and then we can contact the students who are having problems later; we inform them that 

when they are having class next time, please don’t talk, but concentrate on your learning. We 
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ask them the reasons why they don't do the assigned work, why they don’t participate, and so 

on. With such problems, we contact them after class; we could not deal with it at the time we 

are focusing on the teaching.  If we take action immediately, it could distract us from our 

teaching and learning process, meaning, we just focus on the students that are having 

problems without teaching other students because kids in primary level are different from 

those who are in higher level. If we teach at the secondary school level it is not too difficult 

because students are older, but with kids, we could not do that. Sometimes when we take 

action, they turn off their camera, and leave the class. This is for online classes, but in regular 

classrooms, this experience never happens; meaning, when they don’t do the assigned work, 

it is easier to manage and control them. Regarding attendance, it is an important thing. I have 

47 students in total with 26 girls. In the regular class, in some weeks, students are never 

absent, some weeks they are absent around 1 to 2 students.”  Teacher 2, a 5th grade teacher 

also reported similar to what Teacher 1 stated. He said, “Well, for remote learning it is 

indirect. We are not close to our students. In a regular classroom, we can monitor students 

with their behaviors, how they sit, how they comport themselves and how they talk. This is in 

the regular classroom, and it is better than online class. In online class, we can only give the 

guidance verbally, but we cannot see what students are doing or practicing. In a regular 

classroom, we have more opportunity to help and support our students with both their 

behavior and everything in class. During online class, we could not help them, and this is 

hard.”  

Students also raised their thoughts about the regular classroom and remote learning 

during their interview. They compared the differences and similarities in remote learning and 

regular classroom. In the typical classroom, teachers were better at explaining, and it is 
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easier. In remote classes, students had some problems regarding internet instability, difficulty 

in hearing their teachers, spending money for using the internet, and being unable to look at 

teachers’ explanations.  

As mentioned earlier in the paper, Student 1 said, “In the typical classroom, the 

teacher is better at explaining. In online class, sometimes the internet is unstable; I could not 

hear what the teacher was saying. Sometimes I could listen.”  

Student 3, a 5th grade boy reporting his thoughts about the typical classroom and 

remote class, stated, “...in the typical class it is easier than Messenger since sometimes the 

internet is unstable.”  

Student 4, a 5th grade girl expressing her thoughts about the differences between 

remote learning and regular class by explaining how the financial choices she makes, said, 

“Yes, Teacher! The differences are learning online was the credit for top up, but if we learn 

at school, we use the money to buy snacks. We stay at home and we pay $2 for top up, so it 

wastes money. But it seems to be different because now there is COVID-19 outbreak so we 

just stay at home.”  

Student 5, a 5th grade boy who reported about his difficulty in seeing the teacher's 

explanation, said, “Through the phone, I could listen to what the teacher was saying, but we 

could not look at his explanation. In face-to-face class, we can look at the teacher’s 

explanation, listen to him, and when the teacher wants us to do something, we can do it.”  

 At the same time some students also raised the similarity of remote class and typical 

class. In remote class, teachers were also able to explain their students, and students were 

also able to answer their questions. Student 3 said, “In regular class, the teacher could explain 

well, and in online class the teacher could explain well too.”  Student 4 said, “Yes, Teacher! 
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He teaches very well. When he is teaching, he asks everyone if we don’t understand. When I 

tell him I don’t understand this and that, he will explain it to me again.” Student 5 stated, “On 

the phone I could answer my teacher, and in the regular classroom, I could do the same.” 

 After expressing the differences and similarities of remote learning and regular class, 

students showed their preferences to study in the typical class or face-to-face class rather than 

remote learning. However, they understood the need for remote learning during COVID-19 

pandemic. Similarly, one of the participating teachers, Teacher 1, reported about the benefits 

of remote learning. Teachers just provided their instructions from home, no need to spend 

time going to school, and both teachers and students were getting more familiar with digital 

platforms for learning and teaching.  He said, “For the advantages of remote learning, 

teachers just provide the instruction from home, so it’s beneficial on the time; teachers do not 

need to go to school. In addition, both teachers and students are familiar with using ICT or 

technology with new platforms. Nowadays, every teacher is required to be able to use 

technology which we can say ICT. So, if we don’t do online class, teachers will never be 

familiar with the online platforms; because of remote learning, I am able to use some 

platforms for my instruction.”  

4.2.2  Delivery Platform Used Dependent on Student and Educator Comfort Level 
 
 During remote learning, teachers used a variety of platforms such as Telegram, 

YouTube Channel, Messenger, Facebook Create Room, and Zoom. Some platforms were for 

synchronous teaching, and some were for asynchronous teaching. Telegram, YouTube 

Channel and Messenger were used for asynchronous teaching; teachers recorded videos and 

sent them to their students through these platforms, so students could watch them anytime. 

On the other hand, some platforms could be used for synchronization such as Facebook 
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Create Room and Zoom. Teachers could use these platforms to teach the live video lessons. 

Synchronous teaching was found to be difficult, especially with teachers who were not good 

at technology, but young teachers were fine with them.  

Teacher 1, a 5th grade teacher delivering a variety of platforms of learning both 

synchronous and asynchronous through Telegram, Messenger, Facebook Create Room, 

YouTube, said:  

 

Well, regarding remote learning, first, I use Messenger. I created a Messenger Group 

Chat, then I created another group called “Create Room”. I use this for my daily 

teaching. I also have another Telegram Group for students. Some students have a 

Telegram Group, and it can have them get the big file because sometimes we could 

not send the big size file through the Messenger Group. Well, I used to try to use 

Zoom to teach my students, but because of the poor connection in the students' area, 

and only 2 or 3 students were able to access, so I stopped using it because other 

students were having difficulties, and they could not join the class. These are 

activities that I do during remote learning.  Regarding the teaching video, I have my 

own YouTube channel. I created a YouTube channel for general lessons, for 6th and 

5th grade students to talk about the difficult contents of the lesson. So, when I teach a 

lesson, and students don’t understand that lesson, I will forward the video lesson that 

I created to my students. I also make short videos about the contents that my students 

are not clear about when students ask me through Messenger, and then I make videos 

and send them to my students through Messenger. Activities like this I do with 

students privately, not in the group chat because different students have different 
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difficulties on the contents, so I make a short explanation video on the lesson that I 

taught my students. 

Teacher 2, a 5th grade teacher, delivering a platform of learning, asynchronous, via 

Messenger only, said, “Well, nowadays, I teach my students through Messenger or Chat. 

Well, sometimes I make some short videos for my students to understand some contents.” 

 Student 1 said, “Every day I study through Messenger and Facebook Create Room.  I 

never use Telegram; I use only Messenger.” At the same time, Student 3 said, “ I learn 

through Create Room.”  Student 4 said, “ I learn through personal Messenger and group chat, 

Teacher”  

Returning assignments. Regarding returning assignments, reporting was different 

depending on the platform that teachers used for teaching during remote learning. The School 

Director reported the returning assignments for the first semester of the school year. He 

stated, “We just calculated for our first semester.” According to the Director, they received a 

little more than 60% back.  He roughly estimated to say, “So, it means that we have 1,000 

students, and we lack another 300 students. We have not reached 70% 0r 80% yet. Some 

schools in the center of the town can do it because the parents there are wealthier.” 

 Teacher 1, 5th grade teacher who used Facebook Create Room, Group Messenger, 

and Telegram reported about the returning assignments from his students. Those students 

who did not have phones with them, the teacher had to wait for the returning assignment until 

students’ parents arrived home and gave their phones to their children, and they could work 

on their homework. Sometimes, teachers gave extra assignments from the unlisted schedule, 

Science and Sociology subjects, just teaching Khmer and Mathematic.  
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He stated, “Well, regarding the assignment, it is like what I mentioned earlier: those 

students don’t have their own smartphone; the phones belong to their parents, so the parents 

take the phone from their children to work because they need their phone at their workplace, 

so their children don’t have phones 24 hours with them. When the parents come back home, 

they give the phone to their children to work on the assignment.  Regarding the given 

assignment, sometimes students could complete on time, some they are late submitting, all of 

these are based on whether their parents are free with them or not. Well, sometimes I assign 

students to work on Science and Sociology assignments, but it’s once in a while because the 

school scheduled us to teach only Khmer and Mathematics. I think assigning them once a 

week to work on the Science and Sociology assignments is fine to let them do some research 

on them, but formally based on the school guidance, there are only Khmer and 

Mathematics.”  

 Teacher 2, a 5th grade teacher who used only Group Messenger in his teaching during 

remote learning reported differently. They were to return assignments after class, he gave 

them time to work in class. He said, “Teaching depends on the kinds of assignments or 

exercises; some exercises could take around 30 minutes, others could take around 15 

minutes.  Yes, Teacher! For new exercises, I give them from 30 minutes to 1 hour.”  

 Four students who were able to access remote classes during COVID-19 pandemic, 

reported that they could complete the given assignment on time. Student 3 said, “Yes, I could 

complete it on time.” Student 4 said, “When the teacher assigns me homework, I don’t do it 

immediately; I have to wait until I get home, have dinner, then I start working with it and 

send it to my teacher.”  Returning assignments was still an area that the school needed to 

improve since school was not in the town, and most of the students came from low socio-
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economic backgrounds, so they still lacked smartphones to access school during the remote 

learning, and this led to the low percentage of returning assignments.  

 Schedule. Teachers taught their students based on provided schedules from school. In 

the school year 2020-2021, school had specific schedules for teachers to teach, work on the 

returning assignments and prepare for homework. The provided schedules from school had 

only two main subjects for teachers to focus on, Khmer and Mathematics. Teacher 1, a 5th 

grade teacher who used both synchronous and asynchronous platforms in his teaching and 

depends on the provided schedule, said, “Well, since we have a regularly provided schedule, 

we teach only one hour a day, but other additional times are for correcting the students’ 

work. I correct students’ assignments; check on them to see if there are any mistakes, then I 

give them some feedback, and they can redo. Like today's instruction; I taught only one hour. 

I started at 1:30 and ended at 2:30. Then I gave time to my students to work on the 

assignments, and then I checked and corrected them, and prepared homework for students 

too. That’s all.”  

 Teacher 2, a 5th grade teacher who used only an asynchronous platform “Group 

Messenger” in his teaching, reporting on his teaching based on the provided schedule and 

taught in the afternoon shift, stated, “Well, I teach them based on the provided schedule. I 

teach in the afternoon shift from 1:00 to 3:30. For another one and a half hours, I correct 

students’ work. Based on the provided schedule, it is from Monday to Saturday. I can teach 

only one subject per day: Khmer on Monday, Khmer on Tuesday, Mathematics on 

Wednesday, Khmer on Thursday, Mathematics on Friday and Khmer on Saturday.” At the 

same time, all students who were able to access remote classes also mentioned their schedule 

during the online class.  Student 5, a 5th grade boy reporting on his learning schedule, said, 
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“I learn Khmer and Mathematics. Monday is for Khmer, Tuesday is for Khmer, Wednesday 

is for Mathematics, Thursday is for Khmer, Friday is for Mathematics, Saturday is for 

Khmer, Teacher.”  The provided schedules for remote learning are not too long for primary 

level. This schedule included only two main subjects: Khmer and Mathematics. During the 

online class teachers raised questions and students answered them. It was similar to what 

they did in the typical classroom. Students could give verbal answers and written answers. 

Most students answered correctly.  Student 4, a 5th grade girl who described online class 

activities, said, “Yes, when he asks his questions, my classmates and I respond to it. 

Sometimes I answer first, and sometimes I answer after my classmates, but my teacher wants 

us to respond at the same time.  And once the teacher asks me to do something, I do follow 

his instructions.”  

4.2.3 Challenges Due to the Lack of Access to Internet and Electronic Devices 
 
 Accessing remote learning was a significant challenge for most students.  All students 

reported at least some difficulty with accessing class.  The reasons given included general 

Internet instability, the need to use a shared mobile phone, lack of money to “top up” minutes 

on the mobile phone, and no mobile phone. 

         Four students complained about the internet instability during the online class. 

“Sometimes it’s difficult because the internet is unstable. In online class, the internet is 

unstable; I could not hear what the teacher was saying. Sometimes I could listen.” said 

student 1, a 5th grade girl. Student 3, a 5th grade boy who had an internet issue while 

accessing online class, stated, “...the typical classroom is easier than in Messenger since 

sometimes the internet is unstable.”  Student 5, a 5th grade boy who had an internet 

connection when using his phone to access his online class, stated, “Yes, I have; the internet 
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is unstable.”  Internet instability was also reported by teachers.  Teacher 1 said, “…the 

internet in my area is unstable, so it leads to our teaching and learning not going well; both 

teacher and students have internet issues. Students have very poor connection, and that is 

hard for learning and teaching.” 

        Most students did not own a mobile phone; they needed to use a shared mobile phone 

with their parents or siblings. School principal reported, “For those who have no smartphone 

with them, they have to wait until parents come back home, take pictures of their works and 

send them to their teacher.”   

One student (not interviewed), a 5th grade boy accessing class by mobile phone, had 

to leave class during the researcher’s observation in order to “top up” his phone (field 

notes).  Student 4, a 5th grade girl accessing class by mobile phone, expressed frustration 

regarding the need to spend money “topping up” her phone.  She stated, “…we learn at 

school, we use the money to buy snacks. We stay at home and we pay $2 for top up, so it 

wastes money. But it seems to be different because now there is COVID-19 outbreak so we 

just stay at home.”  

 In the meantime, there was one student among 5 who were interviewed who had no 

access to remote classes because she didn’t have a phone.  Student 2, a 5th grade girl who 

wasn’t able to access a remote class, responded to a question “Do you have an online class?”, 

and she said, “No, Teacher! Because I don't have a phone.” The school principal also said, 

“...first, students don’t have smartphones, and this is a big deal.” The lack of access to the 

Internet or devices influenced students’ perceptions. Teacher 2 also mentioned the families 

who had financial crises and did not have enough smartphones for their children as a 

challenge in accessing remote classes.  He said, “Another problem is related to students; 
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some families provide opportunities to their children to study while other families don’t 

because they have financial issues, so their children cannot come to class regularly. Students 

face many challenges. First, the problem with their family financially; they have economic 

crises. Second problem is their family has only one phone, so their parents have to take the 

phone to work, and their children could not access the class regularly, because they own only 

one phone and share it together.” It also affected the kinds of learning opportunities, 

platforms, and teaching methods used by the teachers. 

4.2.4 Challenges of Communication and Student Management  
 
 Communication issues. Communication was also reported as an issue of remote 

learning in COVID-19 pandemic. This was reported by teachers and students; they raised this 

as a difficulty they faced during the remote class. Teachers could not contact some students 

due to the internet instability and some students did not have smartphones. Not only did 

teachers have difficulties in contacting students, but also students themselves faced this as a 

problem in their remote class. Teachers and students could not talk directly to each other like 

in the typical classroom before the pandemic. Regarding communication issues, Teacher 1 

stated : “We could not talk directly to the kids because on the phone, we couldn't meet them 

face-to-face. The challenges of remote learning make it hard for students to contact each 

other.”  

 In communication issues, students also had difficulty in hearing their teachers 

explaining the lesson. This sometimes led students to misunderstanding and not answering 

the questions that their teachers asked them. Student 4 mentioned the challenges of hearing 

and answering her teacher, said, “Well, sometimes I have difficulty because the teacher asks 

me difficult questions, and I could not answer them. Then I listen to my friends answering it; 
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and I could answer after them.” Communication during the remote class had a significant 

impact on teachers’ instruction and students' learning. Students could not hear what their 

teachers were telling them and asking them, and this led to misunderstandings during the 

class. Teachers also faced difficulties in contacting students since some of them had no 

phones, and this was really challenging.  

 Student management. During the remote class, student management was also 

reported as a challenge by teachers; it included distraction in the background, students not 

paying attention during online class, students turning off their cameras, and students playing 

games instead of learning.  Teachers could not manage their students like in the regular 

classroom. Some students had a very distracting background; where they sat for learning 

there were some noises that made teachers and students face difficulty in hearing them 

properly. At the same time, some students did not pay attention to the class because they 

were surrounded by many people. Students also turned off their cameras, so the teachers did 

not know what they were doing.  This was a big challenge for the teachers who taught the 

live lessons through Zoom, and Facebook Create Room. Once students turned off their 

cameras, they didn’t listen to the provided guidance from their teachers. This led to the 

inability of teachers to manage their classroom. When students did not want to study or come 

to the classroom, teachers could not do anything with them because they could not take any 

actions like in the regular classroom before COVID-19 pandemic.  

Teacher 1 reported about his difficulties in his live video lessons with the distraction 

of the students’ background, students turning off their cameras, students playing games 

instead of learning, and his inability in managing students during online class. He stated, “In 

online class, we cannot manage students; we cannot force them because they are at their 
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home. Whether they go to class or not depends on them. When we contacted the guardians, 

they said they don’t have money to top up their phone. This is the challenge; they don’t have 

money to top up, then they are absent on that day. We could not force them to go to class like 

in the regular classroom because in the regular classroom, when they come to class, they 

study. But, online classes, if they don’t want to study, we can do nothing; it is difficult to ask 

them to come to class.  And another thing that is important and also a challenge is students 

turning off their camera during online class. When students turn off their camera, we don’t 

know what they are doing. The noise from where students are when they join the class is very 

destructive for teaching and learning. Well, like what I mentioned, sometimes they are in 

class, but they don’t listen to the teacher; they play games instead.”  

 Teacher 2, a 5th grade teacher who taught students using Messenger Group Chat, 

reported about his students who did not pay attention in his class because they were 

surrounded by many people. He said, “Regarding the phone, some students have their own 

phone, but they don’t concentrate on their study because they are with many people, and we 

just work from a distance; we don’t meet face-to-face with them, and this leads to difficulty.” 

Students not paying attention, turning off their camera, and playing games were found as a 

very significant challenge for remote learning. No matter whether teachers used synchronous 

or asynchronous platforms, all faced this as a huge problem in their remote teaching.  

4.2.5 Parent and Family Influence on Motivation and Attendance 
 

Positive influence. During remote learning, students received similar motivation, 

mainly from their parents and their teachers. Four students reported that their family 

motivated them to study hard, and they also helped them to explain the contents that they 

were not clear about. Student 1 stated, “When I don’t understand the contents, I ask my 
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parents to explain, also when I have errors, they help me to correct them.” Similarly, student 

3, a 5th grade boy said, “Yes, my parents always encourage me; they want me to study hard. 

They help me to do exercises like Khmer and Mathematics. They explain and help me to read 

fluently.” Student 4 said, “Yes, my parents told me, every teacher is our second parent, so 

you have to stay focused, and care for them, even if they are good to you or not good to you.” 

Student 5 said, “When I have free time, I read books. My grandma instructs me to listen to 

my teacher.”  

Students also reported about the motivation they received from their teachers during 

remote learning. Student 3 said, “When I do well in class, they praise me. You did well in 

class, so keep working hard.” Similarly, student 4 stated, “...the teacher tries to teach me. He 

told me that even though in the online class, we could not see each other face-to-face, we 

have to understand it. We still have to take exams as the regular class, he still works hard for 

us, so I try to listen to him and that motivates me to study.”  Another student reporting about 

the motivation that he used to receive from his teacher, said, “Yes, my teacher told me to 

study hard, and before class I have to listen to him. If we concentrate, we can learn new 

content.”  Besides the motivation from family and teachers, one student also mentioned the 

motivation that she got from the lesson she received. Student 5, a 5th grade girl, said, “Yes, 

every lesson motivates me because when I am doing exercise, then I look at the lesson, I can 

do that exercise.”   

Negative influence. Parents not only influenced students in positive ways. In cases 

where parents did not support students learning, either because of a lack of understanding 

about technology, lack of collaboration with teachers, or inability to provide support, 

students were less likely to engage in learning.   
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Not understanding new technology was also reported as a significant challenge in 

accessing remote class during the pandemic. The School Principal explained, “Some parents 

didn’t understand that the phone is now becoming the class for their children and it leads to 

difficulty. Kids now are using the phone to access their remote classes, and for our school, 

they study through Create Room. Some teachers and parents are not familiar with 

technology, and some don’t even know how to use it.” 

Parents and students dynamic, parents not monitoring their children during the remote 

class, were also reported as challenges in remote class. The School Principal who raised these 

challenges during the interviewing, stated, “Students’ parents have not encouraged their 

children. First, they have not monitored their children. Second, for only a few parents they 

had conflict in the Group Chat. They heard the students in the group consult each other in the 

Group Chat, then they took the phone from their children, and talked to the Group, and other 

parents did the same, and this led to the verbal conflict in the Group Chat.”  

Student conflict. In the meantime, student conflict during the online class was also 

reported. One conflict happened when students in the class used some bully stickers through 

Messenger Group Chat, said inappropriate words, used swearing words, and an angry face. 

Student 4 said, “Online class is not so good. Sometimes, I swear with Thida because Thida’s 

other friends don't like me, since I always say something to them. Sometimes they use the 

Like sticker in the chat and I tell them not to use it, I don’t like it. Sometimes when we say 

something the teacher wants us to say loudly, and I tell Thida, ‘Thida, please speak loudly’, 

then she uses the angry face.”   
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CHAPTER 5: DISCUSSION 

On March 20, 2021, all schools in Cambodia moved to remote learning due to the 

community spread of COVID-19 (MoEYS, 2021). Wat Chork Primary school used a variety 

of delivery platforms both synchronous and asynchronous during the remote class (S. Heng, 

personal communication, April 7, 2021). This study aimed to explore students’ perceptions 

of remote learning during the period of the school closure as a result of the COVID-19 

pandemic. Understanding how primary students perceive this experience and having the 

opportunity to explore their thoughts and feelings regarding this experience, including what 

motivates and demotivates them, may help inform future teaching approaches. This study 

contained three research objectives: (1) Explore primary school students’ perceptions of 

remote learning during the COVID-19 pandemic, (2) Explore how educators students feel 

about students’ ability to access remote learning and their thoughts about the kind of learning 

opportunities provided, and (3) Determine what motivates and demotivates students. To 

answer the research objectives, this study had three research questions: (1) How do primary 

school students perceive remote learning during the COVID-19 pandemic? (2) How do 

students feel about their ability to access remote learning and about the kinds of learning 

opportunities provided? and (3) What motivates and demotivates students?  

 After the data was analyzed, the key findings of this research emerged into 5 themes 

which answered the research questions above. 

The data suggested that primary school students perceived the remote learning during 

the COVID-19 resulted with 5 main themes: ( 1) Student and educator preference for face-to-

face learning; all students interviewed showed a preference for face-to-face learning, 

however, they also expressed their understanding the need for remote learning due to the 
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COVID-19 pandemic, (2) Delivery platform used dependent on student and educator comfort 

level , teachers used a variety of platforms both synchronous and asynchronous during the 

remote learning, (3) Challenges due to the lack of access to internet electronic devices; all 

students reported at least some difficulty with accessing class, (4) Challenges of 

communication and student management, communication was also reported as an issue of 

remote learning in the COVID-19 pandemic, and (5) Parent and family influence on 

motivation and attendance, during the remote learning, students received similar motivation, 

mainly from their parents and teachers.  

Theme 1, 2 and 4 addressed the first research question; How do primary school 

students perceive remote learning during the Covid-19 pandemic? The analyzed data 

suggested that the students preferred face-to-face learning rather than remote learning, but 

they understand the need for remote class during the pandemic, and the finding of this study 

aligned with the UNICEF-MoEYS survey which found students who accessed remote 

learning had a lack of engagement (MoEYS Response Plan, 2020). However, the result of 

this study contrasts the findings of the previous study that was mentioned in the literature 

review section, (Faridah et. al, 2020) regarding the use of digital platforms. In that study it 

was found students tend to be more motivated to learn when using digital learning platforms. 

The contrasting differences from the previous study could be caused by the different ages of 

the sample size. The previous study was focusing on the university level, while this study 

was focusing on the primary school level. In addition, the previous study was conducted in 

Indonesia, so it could be cultural differences contributing to the contrast.  

Students accessed learning through both synchronous and asynchronous learning 

platforms such as Facebook Create Room, Messenger, Telegram recorded videos, Zoom and 
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worksheets. This finding also matched with the MoEYS Response Plan.  In the MoEYS 

survey, a variety of digital platforms were used to reach students, both synchronous and 

asynchronous.  The findings from this current study align with the survey results previously 

reported. 

Theme 3, access to learning, addressed the second research question; How do 

educators and students feel about students’ ability to access remote learning and about the 

kinds of learning opportunities provided? Accessing remote learning was a significant 

challenge for most students, and all students reported at least some difficulty with accessing 

class.  The reasons given included general Internet instability, the need to use a shared 

mobile phone, lack of money to “top up” minutes on the mobile phone, and no mobile phone. 

The findings support the MoEYS Response Plan. The literature review in Chapter II 

identified a few key areas related to remote learning.  The MoEYS surveys identified a 

number of challenges and showed that access is a major barrier to learning. Many of these 

challenges were also identified by participants in this study. The problems were internet 

instability, financial problems, the need for a shared phone and spending money to top up for 

more internet. Again, the challenges identified in this study were consistent with the MoEYS 

survey findings.  

Theme 5, Parents Influence on Motivation and Attendance, answered the third 

research question; What motivates and demotivates students in remote learning? 

Participating students reported that they received similar motivation from their teachers and 

family and from themselves. Family helped them to work on the given assignment and this 

led students to focus more. Once students get support from their teachers and family, they are 

more likely to be able to access remote classes. This supports the previous study conducted 
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by Durlak et al. (2011) which found that feeling connected and part of a community of 

learners can motivate students. The findings regarding motivation also support the self-

determination theory which was explained by Deci and Ryan (1985), and Ryan and Deci 

(2000). This theory suggests that the combination of autonomy, competence, and connection 

with others has a huge impact on motivation, and the absence of these factors can lead to 

demotivation. In addition, the current finding of this study also aligns with the study that was 

conducted by Wigfield (1994). That study found that students are more likely to be motivated 

to learn if they can see the benefit of learning. In this current study, students reported that 

although they preferred face-to-face learning, they understood the reasons for remote 

learning.  This is consistent with Wigfield’s findings that students are more motivated if they 

understand the benefits of the learning. The finding on parents’ influence on motivation is 

also consistent with the study that was conducted by Grolnick et al., (2009). The study found 

that the students’ autonomy is created through the way parents organize the environment by 

defining rules and expectations, the relationship between parents and their children, and the 

level of respect parents have for student autonomy.  In this current study, students with easy 

access to technology (provided by parents) reported engaging in class.  In addition, students 

reported feeling motivated by parents and adults who encouraged them and reminded them to 

follow the teacher’s directions.  Many students shared that they felt motivated by their 

parents because they helped them to do exercises and understand the benefit of learning.  

The findings of Deci and Ryan (1985), and Ryan and Deci (2000) found that without 

autonomy, competence, and connection with others it can lead to maladjustment and lack of 

motivation. This aligns with the current study even though students did not directly answer 

the question; what demotivates them?  However, they did discuss the challenges that they 
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faced during their remote learning instead of telling what demotivates them. Students faced 

the challenges of accessing learning, especially with the instability of the internet, the use of 

a shared phone, and spending money for more internet data. An inability to access learning 

due to not having a device or Internet could influence students’ sense of competence, 

belonging (connection) and autonomy. Therefore, they may be demotivated when they have 

problems accessing their class, despite students not specifically articulating these challenges 

as demotivation. 

Many of the main themes from this study, such as delivery platform and access to 

learning, support the previous findings from the MoEYS.  This current study’s qualitative 

approach, however, allowed for a deeper understanding of the experiences and perceptions of 

students experiencing remote learning.  Beyond simply reporting the types of platforms or the 

challenges faced, students were also able to express their preference for face-to-face 

instruction, as well as factors that kept them engaged in the learning and motivated.   
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CHAPTER 6: CONCLUSION, LIMITATIONS, AND 

RECOMMENDATIONS 

6.1 Conclusion 

 There was a lack of research on students' perceptions of remote learning during the 

pandemic, and this was a big gap in the literature to explore the perceptions of primary 

school students of online learning during the COVID-19 pandemic. The findings of this study 

provide benefits to future research. The primary objectives of this study were to: (1) 

Understand primary school students’ perceptions of remote learning during the COVID-19 

pandemic. (2) Explore how students feel about their ability to access remote learning and 

their thoughts about kinds of learning opportunities provided. (3) Determine what motivates 

and demotivates students during remote learning. The findings from this study provide 

additional insights into primary students’ perceptions of remote learning during the 

pandemic. In particular, it was evident that students have a preference for face-to-face 

learning.  This study also aligned with survey results nationally that indicated that students 

use a variety of platforms to access learning and that there are barriers to access such as lack 

of access to digital devices, poor Internet connectivity, and financial challenges related to the 

data used on cell phones in order to engage in lessons. While these findings supported the 

previous survey results, this study provided a deeper look into the feelings and perspectives 

of students facing these challenges.  Specifically, students discussed the importance of the 

support they received from their family.  Parental support helped keep them motivated and 

participating in the lessons.  This finding suggests that students who are not participating in 

class may lack the support of their family, either material support (financial means to access 

the Internet or a digital device) or encouragement and the means to assist them with their 
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learning.  While this was not a firm conclusion from this study, it does merit further 

investigation.  For Directors and educators, the findings from this study are also 

relevant.  Understanding the challenges faced by students may help schools and teachers look 

for ways to increase access, develop ways to communicate with families of students who 

may not be engaging in the learning, and consider additional digital platforms for learning.   

6.2 Limitations of the study 

 This study had a number of limitations. These included self-reporting, the timing of 

the study and the relatively short period of time for data collection, and sample size.  

Self-reporting.  

In this study, students and adults self-reported their perceptions about remote learning 

through a semi-structured interview process.  According to Gay and Mills, self-report 

instruments have notable limits.  One concern is that the researcher cannot be sure that 

individuals are expressing their true attitudes, interests, values, or personalities (2016). Since 

the interview used in this study focuses on self-reporting, then this could impact the data. 

Timing. 

This study was implemented during remote learning under pandemic conditions.  The 

researcher was studying the case over the period of a few months and in the middle of the 

remote learning experience.  A longer study would likely lead to an evolution in 

perspectives.  The time constraints and time of year influenced the results. The data 

collection of this research was conducted online using Zoom for the interviewing with the 

school principal and two 5th grade teachers, and Facebook Create Room was used for 

interviewing with all 5th grade participating students. The researcher was originally to 

conduct a face-to-face interview with all participants, but due to the lockdown in Siem Reap 
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province during the data collection process, online interviewing was the only choice to 

collect the data. This gave a significant impact on the results of this study, especially 

interviewing online with kids. During the interview online, the researcher faced some 

difficulties of hearing the response of participants and asked for clarification many times. 

Also, students missed a question from the semi-structured interview; What demotivates them 

during remote class? All students just mentioned the challenges they faced instead of what 

motivated them. This may have impacted the findings of this study.  

Sample size and sampling. 

The sample size and sampling method made results less generalizable because the 

participants were drawn from one school in Siem Reap, Cambodia. There also was some bias 

due to the fact that participation is voluntary.  With a relatively small number of participants 

to interview, the case study may not fully capture the perspectives of all Grade 5 students at 

Wat Chork Primary School.  Results from the case study would not be fully generalizable to 

other students, classes, or schools.  

 
6.3 Recommendation  
 

Further research with a bigger sample size and over a longer period of time may yield 

more generalizable results. It is also recommended to include students from other schools in 

order to learn perspectives from students in other contexts. Future research should include 

students’ parents and the school committee members for more information related to the 

experience of primary school students during remote learning. The data collection should be 

conducted face-to-face, and this will bring a wider range of information from all participants. 

Also, it would help the researcher have more clarity and more flexibility when there are 
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misunderstandings. The semi-structured interview should be clearer, especially the Khmer 

version. 

In order to gain a deeper understanding of the perceptions of a wider group of 

students, especially motivation and demotivation, future research should focus on reaching 

students who did not engage in remote learning.  Reaching these students during the current 

study was not possible because the lockdown prohibited traveling in-person to interview 

students.  Many students who were not able to access online learning were also not able to 

communicate with the researcher through digital platforms. Since the findings related to 

student motivation and attendance showed that parental support was very important, this 

could suggest that students without this support may not be as motivated or as able to access 

remote learning experiences.  This perspective is definitely one to deeply consider during 

future research.   

Extending the study to secondary and high school level may obtain different results to 

the literature review. So, the further research could focus on the students’ perception of 

remote learning at a higher level.  This may help create a clearer picture of students’ 

perceptions of remote learning during the COVID-19 pandemic. 

Remote learning in Cambodia was introduced to some universities before the 

COVID-19 pandemic; however, it was not well-known at the primary school level. Due to 

the pandemic, remote learning was popular and used from the primary school level to the 

university level. It provided an opportunity for students to carry out their learning. Even 

though remote learning was not preferred like face-to-face class, the participants in this study 

expressed their thoughts about their understanding of the need for remote learning during the 

pandemic. As students and teachers continue to engage in remote learning throughout the 
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pandemic and beyond, continued research considering best practices for engaging students 

remotely will be important to keep exploring. 
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APPENDIX A: INTERVIEW PROTOCOL  
 
Interview Protocol for School Principal  

1. How many students have internet access?  
2. What attendance data can you share comparing students’ typical attendance (pre-

COVID-19) and attendance during the pandemic?  
3. What guidance does your school provide to teachers regarding remote learning 

assignments? 
4. What are the challenges to providing quality instruction during remote learning? 
5. How much of assigned homework is returned to school?  
6. How do you feel about students’ ability to access remote learning? 
7. What activities are the most successful in remote learning?  

Interview Protocol for Teacher 

1. Can you describe the activities you have assigned during remote learning during 
the COVID-19? 

2. How do you feel about your ability to provide quality instruction during remote 
learning? 

3. How much time and how often do you teach your students during remote 
learning?  

4. Can you describe typical activities?  
5. How do you feel about your students’ ability to access remote learning? 
6. What have you tried to increase students’ motivation? How well did it work?   
7. According to you, what are the most successful activities in remote learning?  
8. How do you measure this?  
9. Do you have any advice for teachers who wants to do remote learning? Any 

mistake to avoid?  
10. How can you compare online learning to the regular classroom experience?  

Interview Protocol for Students  

1. Can you describe the activities you have done during remote learning during the 
Covid-19 pandemic?  

2. How much time do you spend studying or working on school work during 
COVID-19 pandemic? 

3. What do you think about the kinds of learning activities you have received from 
your homeroom teacher?  

4. How do you access your remote class?  
5. How do you feel about your ability to access your remote class?  
6. What motivate you to get engaged during the remote learning?  
7. What demotivates you to get engaged during the remote learning?  
8. Can you compare your online learning to normal classroom?  
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APPENDIX B: OBSERVATION AND FIELD NOTES 
 
Description:  Grade 5 Classroom 1 
Date: August 3, 2021 
Time: 1:30-2:30 
Location: Virtual 

 
 
 

Teacher Student Reflection/Analysis Coding 
What	did	you	
learn	last	
week?	
What	is	the	
line? Teacher	
asked	two	
students	to	
answer.		
	
-Teacher	
asked	the	
student	to	
answer	again	
and	draw	a	
line.	
-Asked	
students	to	
give	the	
definition	of	
chord.		
	
-Teacher	
drew	a	line	on	
the	board	and	
showed	to	
students.		
- New	lesson:	
The	Types	of	
Angles		
  
-Do	you	know	
Angles?		
  

One	student	
raised	hand	
and	
answered;	we	
studied	about	
ruler	and	
points(chord)		
  
-One	student	
could	not	
answer	
because	of	the	
internet	
problem.	The	
second	
student	
answered.	
  
-Students	
draw	a	line	
one	the	board	
and	show	it	to	
the	teacher.	
Students	also	
gave	the	
definition	of	
chord.	A	
chord	is	a	line	
which	is	
limited	by	
two	points.		
  
-Type	of	
Angles		

Students’	camera	is	not	
clear	
-The	teacher’s	sound	
and	student	sound	is	not	
clear		
5 students	turn	of	their	
camera	
-Students	face	difficulty	
in	seeing	and	cannot	
hear	well	
	
	
	
	
	
	
	
-8	students	have	
internet	issue			
		
 

Challenge:	Communication	
	
	
	
	
	
	
Challenge:	Communication	
	
	
	
	
	
Challenge:	Internet	Access		
	
	
	
Challenge:	Internet	Access		
	
	
	
	
	
	
	
	
Learning	Activities	
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-Taught	
students	
about	how	to	
measure	the	
angles.	
-To	draw	
angles,	we	
use	the	line.		
  
-What	things	
that	I	am	
showing	you?	
-Look	at	this	
angle,	what	
do	you	think?		
  
-Teacher	
draws	90	
angles	
  
-What	is	this	
angle?		
-How	many	
angles?	
	
Teacher	show	
the	angle	
-Student	do	
exercise		

  
  
-Students	
described	the	
types	of	
angles		
  
-90 angles		
  
-90<angles		
-90> angles	
-180 angles	
-All	kind	of	
angles		
  
-All	kind	of	
angles		
  
  
  
  
  
-Students	do	
exercise		
-Students	
answer	
	
	

	
	
Learning	Activities	
	
	
	
	
Learning	Activities	
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Description:  Grade 5 Classroom 2 
Date: August 24, 2021 
Time:1:00-3:00 
Location: Virtual 

 
 

Teacher Student Reflection/Analysis Coding 
-Takes	
students	
attendance		
-What	day	is	
today?	
  
  
  
  
-What	did	you	
learn	about	
math?	
  
How to 
subtract 
fractions 
- Student 
guide verifies 
homework 
- Teacher 
drops video 6 
part 10 
- Review the 
lesson 
- Teacher 
writes lesson 
title on paper 
- Math 
Lesson 71 
Converting 
Fractions to 
Small Units 

Participant	
-Wednesday		
  
  
  
  
  
- How to 
subtract 
fractions with 
the same 
denominator 
Subtraction 
and 
adaptation 
  
  
  
  
  
  
  
  
  
- Have 
students read 
the lesson 
title 
  
  
  
- A student 
asks the 

There	are	11	students	
come	on	time	
-Students	answer	via	
writing	and	voice		
-6 students	answer	by	
verbal	and	one	by	
writing 
- 8 students	answer	by	
speaking,	one	answers	
by	writing.	
	Some	answer	first	and	
some	answer	along.		
-students	praise	each	
other		
  
-Students	look	
-Teacher	doesn’t	use	the	
slide	for	teaching,	but	
his	handwriting	is	very	
good.		
-6 students	answer	by	
verbal	and	one	by	
writing.		
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- The teacher 
praises and 
encourages 
you 
- The teacher 
tells how to 
convert 
fractions to 
decimals and 
percentages 
in order by 
recording the 
pages of the 
drop-down 
book for the 
students. 
- The teacher 
drops the 
video from 
the first case 
fraction 
exchange 7 
minutes 4/10 
27/100 2/5 
6/25 
- Tell 
students to 
watch the 
video 
 
  
  
- After the 
children have 
seen it yet 
- The teacher 
emphasizes 
the second 
point using 
the textbook 
  
  
  

teacher if it is 
written, 
teacher 
  
  
  
  
  
  
  
- Students 
answer that 
they have 
visited 
  
  
  
- Three 
students 
answered 
yes 
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  

-Teacher	explains	very	
well.		
  
  
-Most	of	students	
answer.	
-One	student	told	the	
teacher	that	“	Teacher,	I	
need	to	get	to	the	
phoneshop	to	buy	a	
credit	card	and	top	up	
my	phone.”	
  
  
-One	student	told	the	
teacher	that	he	doesn’t	
understand.		
- The	student	that	goes	
to	the	phone	shop	told	
the	teacher,	“	Teacher,	I	
can’t	follow	your	
instructions	because	I	
was	at	the	phoneshop.”	
-One	student	told	him	“	
Look	at	where	you	last	
saw.”	
  
  
 
  
-When	the	teacher	
explained	again,	the	
student	said	he	
understood.	
	
	
-The	third	point	is	that	
there	are	7	students.	
answers	by	verbal	and	
one	by	writing		
	
	
	

Communication	
	
	
	
	
	
	
Challenge:	Internet	Access	
	
	
	
	
	
	
	
	
	
	
	
Challenge:	Internet	Access	
	
	
Learning	Activities		
	
	
	
	
	
	
	
Communication	
	
	
	
	
	
	
	
	
	
	
	
	
	



60 
 

  
- The teacher 
explains 
more about 
the points 
taught to the 
students 
(speaking 
explains to 
the students) 
- 
Photographer 
confirms 
point A 
- 
  
  
  
  
- Teachers 
praise 
students 
when 
students 
answer well 
- Teacher 
drops video 
about point 3 
3.23 minutes 
- Teacher 
drops video 
to explain 
more 
- Teacher 
asks 
students to 
draw rules 
- The teacher 
explains and 
sends the 
order. 
- The teacher 
praises the 

- Five 
students say 
yet 
  
  
  
- 2 students 
answer 
Two students 
write 
- Students 
write their 
own 
answers, 
some 
students 
record their 
answers. 
6 Write 2 
folders 
 
	

  
-Students	say	thank	you	
to	their	teacher.	
-Most	of	the	student	said	
they	understand	the	
contents	that	teacher	
provided		
  
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
-Most	of	the	students	
could	answer	the	
teacher’s	questions	
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students and 
gives 
homework for 
the students 
to do. 
- The teacher 
gives the 
students 2 
exercises to 
do with a 
limited 
number of 
minutes. 

	
	
	
	
	
	
	
	
Learning	Activities		
	
	
	
	
	
	

 

 

 
 

 

 

 

 

 

 
 
 
 
 
 

 
 

 
 



62 
 

APPENDIX C: CONSENT FORM 
 

 
 


